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International GCSE (9-1) Geography 
How to use the Scheme of Work  

This Scheme of Work (SoW) for Paper 2: Human geography has been made available as a word document rather than PDF, allowing you to edit the document in a way that suits your teaching style and learner needs. Guidance provided within the course planner, scheme of work and getting started guide are suggested approaches, which can be adapted by centres to suit their particular context.

The new Pearson Edexcel International GCSE Geography (9-1) specification has been designed so that teachers can deliver the content in approximately 120 hours of guided learning. 

Please bear in mind the following assumptions, this scheme of work:
· Covers the content of Paper 2: Human geography Section C Topics 7, 8 and 9;
· It is based on teaching time of two hours a week;
· Principally delivers the topic content in the order it appears in the specification;
· Ensures that the integrated skills are embedded throughout.

The columns in this scheme of work indicate: 
· Which section of the paper this lesson (or group of lessons) relates to  
· The learning outcomes of the lesson/s 
· Resources and lesson ideas that could be used to support the teaching of this lesson
· Skills acquired during the lesson that are explicitly assessed through the examination
· The transferable skills that could be delivered through teaching the lesson.



Why transferable skills? 

In recent years, higher education institutions and global employers have consistently flagged the need for students to develop a range of transferable skills to enable them to respond with confidence to the demands of undergraduate study and the world of work. To support the design of our qualifications, we have mapped them to a transferable skills framework. The framework includes cognitive, intrapersonal skills and interpersonal skills and each skill has been interpreted for each specification to ensure they are appropriate for the subject. Further information on transferable skills is available on the website. Pearson materials, including this scheme of work will support you in identifying and developing these skills in students.
· In the final column of this scheme of work we have indicated which transferable skills are explicitly assessed, and also where there are opportunities for them to be developed through teaching. Our intention is that teachers can use these columns to increase opportunities for transferable skills development in learners.  



Paper 2: Human geography  
Introduction 

This paper brings together human geography and people-environment processes and interactions. The paper consists of three sections.

Section A - This consists of three key topic areas from which candidates must study two.

Economic activity and energy
Rural environments
Urban environments 

Section B - Students are required to undertake a geographical investigation involving fieldwork and research, in one human environment. In this section, students choose one out of three fieldwork-related questions from: economic activity and energy, rural environments or urban environments. 

Section C - Students are required to apply their knowledge and understanding of human and physical geography to investigate broader global issues. In this section, students choose one out of three questions from: fragile environments and climate change, globalisation and migration and development and human welfare.

Written examination: 1 hour and 45 minutes, 105 marks

In our Course Planner we suggest you allow about 35 weeks to deliver Paper 2 including; the content, fieldwork preparation and follow up, end of topic revision and assessment.
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Paper 2: Human geography – Section C
	Lesson
	Specification reference
	Learning Objective
	Content
	Resources
	Which skills acquired in this lesson are explicitly assessed through examination?
	Which skills could be delivered through teaching and delivery in this lesson?

	Component 2 Section C Topic 7 fragile environments and climate change 

	1


	7.1 Fragile environments
are under threat
from desertification,
deforestation and
global climate change

a) Distributions and characteristics of the world’s fragile environments


	Learning Objective: 
To understand the distribution and characteristics of the world’s fragile environments.

Skills objective:  
To be able to use world maps to show the location of fragile environments.
	Should include:
The location of fragile environments.

Why are some environments more fragile than others?

Human (population / industry) and physical (climate / soils) characteristics which contribute to an environment’s fragility. 
	Resources:
International GCSE text book pg.184 - 185

WWF Living Planet report 2010

Living Planet 2010 
Ecological footprint calculator: http://footprint.wwf.org.uk

Lesson ideas:
Using photos of fragile environments, ask students to suggest their global location and why they are under threat.

Calculate personal ecological footprints using a website.
	Interpretation

Analysis 

Atlas and map skills

Numerical skills




	Interpretation

Analysis 



	2
	7.1 Fragile environments
are under threat
from desertification,
deforestation and
global climate change

b) Causes of desertification 

	Learning Objective:
To understand the causes of desertification.

Skills objective: 
To be able to use and interpret line graphs showing past and predicted global population growth, and population in relation to likely resources.


	Should include:
The following causes of desertification:
· drought
· population pressure
· fuel supply
· overgrazing
· migration

	Resources 
International GCSE text book pg. 185 - 186, 188-190

USGS desertification pages:
http://pubs.usgs.gov/gip/deserts/desertification/

Also see YouTube for videos of desertification and its impacts.

Lesson Ideas:
Produce a flow diagram to show the causes of desertification
Use the internet to find images of desertified areas label to highlight the causes.
	Interpretation

Analysis 

Reasoning

Decision Making

Graphical Skills

Numerical Skills
	Interpretation

Analysis 

Reasoning

Decision Making

	3
	7.1 Fragile environments
are under threat
from desertification,
deforestation and
global climate change

b) Causes of deforestation
	Learning Objective:
To understand the causes of deforestation.

Skills objective: 
To be able to use maps (paper and online) to identify the pattern of deforestation.

	Should include:
The following causes of deforestation:
· commercial timber extraction
· agriculture
· mining
· transport
· settlement
· HEP (Hydroelectric Power)

	Resources 
International GCSE text book pg. 187, 191

One Green Planet Website – 5 causes of deforestation (https://www.onegreenplanet.org/animalsandnature/5-big-causes-of-deforestation-and-how-you-can-stop-it/)

Also see YouTube for videos of desertification and its impacts.

Lesson Ideas:
Produce a mind map to show the difference causes. 

Annotate an aerial image of a deforested area – identify the likely the causes. 
	Interpretation

Analysis 

Reasoning

Decision Making

Cartographic skills

Graphical skills
	Interpretation

Analysis 

Reasoning

Decision Making

	4 

&

5
	7.1 Fragile environments
are under threat
from desertification,
deforestation and
global climate change

c) Causes of natural climate change and how human activities
can contribute towards the enhanced greenhouse effect
	Learning Objective:
To understand the causes of climate change.


Skills objective:
To be able to use and interpret line graphs and bar charts showing climate change.
	Should include:
The following natural causes of climate change:
· Milankovitch cycles
· solar variation
· volcanism

The following human activities which can enhance the greenhouse effect:
· industry
· transport
· energy
· farming 
	Resources 
International GCSE text book pg. 192 - 195 

Nasa’s climate change website – 
http://www.ces.fau.edu/nasa/module-4/causes-2.php

The Climate Change Challenge website: http://www.climatechangechallenge.org/Resource%20Centre/Climate-Change/3-what_causes_climate_change.htm

Lesson Ideas
Create a summary of the natural causes of climate change.

Produce an annotated diagram to show how human activities can enhance the greenhouse effect.

Hold a class debate, who’s to blame?
	Interpretation

Analysis 

Reasoning

Decision Making

Graphical Skills

Numerical Skills

Statistical Skills
	Interpretation

Analysis 

Reasoning

Decision Making

	6
	7.2 There are various impacts of
desertification,
deforestation and
climate change on
fragile environments.

a) Social, economic and environmental impacts of desertification
	Learning Objective:
To understand the social, economic and environmental impacts of desertification.



	Should include:
The following impacts should be assessed:
· reduced agricultural output
· malnutrition
· famine
· migration
	Resources:
International GCSE text book pg. 195 -196

Earth Eclipse website -  https://www.eartheclipse.com/natural-disaster/causes-and-effects-of-drought.html

Famine early warning system website:
http://www.fews.net/Pages/default.aspx

Lesson ideas:
Produce a mind map with separate ‘arms’ for social, economic and environmental impacts. 

Rank the identified impacts. Decide your own ranking criteria and justify your choice. 

Produce a short radio report on the impacts of desertification in a chosen country.
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

Atlas and map skills

Investigative skills
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	7
	7.2 There are various impacts of
desertification,
deforestation and
climate change on
fragile environments

b) Social, economic and environmental impacts of deforestation



	Learning Objective:
To understand the social, economic and environmental impacts of deforestation.
	Should Include:
The following impacts should be assessed:
· loss of biodiversity
· contribution to climate change
· economic development 
· increased soil erosion


	Resources: 
International GCSE text book pg. 196 – 198

Rainforest concern website:
http://www.rainforestconcern.org/education_resources/resources_for_schools/

National Geographic – deforestation page:
https://www.nationalgeographic.com/environment/global-warming/deforestation/

Lesson ideas
Use a table to categorise the consequences of deforestation.

Produce a flow diagram to show how the impacts of deforestation interrelate / connect. 

	Interpretation

Analysis 

Reasoning

Decision Making

Atlas and map skills

Investigative skills
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	8 

&

9
	7.2 There are various impacts of
desertification,
deforestation and
climate change on
fragile environments

c) Negative effects that climate change is having on fragile
environments and people
	Learning Objective:
To explore the negative effects that climate change is having on fragile environments and people.

Skills objective:
To use and interpret line graphs/bar charts showing climate change and sea level change.
	Should include:
The following effects should be assessed:
· rising sea levels
· more hazards
· ecosystem changes
· reduced employment opportunities
· changing settlement patterns
· health and wellbeing challenges
· challenges of food supply.
	Resources: 
International GCSE text book pg. 198 - 202

European Environment Agency’s site:
https://www.eea.europa.eu/soer-2015/europe/climate-change-impacts-and-adaptation/

Explore the connections between climate and human health at: https://www.niehs.nih.gov/research/programs/geh/climatechange/health_impacts/index.cfm/

Lesson Ideas:
Produce a group presentation which outlines the human and environmental impacts of climate change.
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

Atlas and map skills

Investigative skills
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	10
	7.3 The responses to desertification,
deforestation and
climate change vary depending on a country’s level of development


a) How technology can resolve water-resource shortages in fragile environments under threat from desertification.
	Learning Objective:
To understand how technology can reduce the threat from desertification.
	Should include:
Examples of how technology is being used to reduce water shortages.

Compare the different technologies being used in developed and developing countries.

Introduce the concept of ‘intermediate technology’

	Resources:
International GCSE text book pg. 203-204

Green facts website: https://www.greenfacts.org/en/desertification/l-3/6-prevention-desertification.htm

Lesson Ideas:
Produce a news report to outline how water shortages are being managed in developed and developing/ emerging countries.
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	11

&

12
	7.3 The responses to desertification,
deforestation and
climate change vary depending on a country’s level of development

b) Different approaches to the sustainable use and management
of a rainforest in a named region to limit the extent of deforestation.
	Learning Objectives:
To explore the different approaches being used to reduce deforestation.

To know the specific actions taken to sustainably manage a named rainforest region.
	Should include:
A range of strategies used to sustainably manage rainforest regions e.g. agroforestry.

Assessment of the suitability of different strategies for countries at differing levels of development.

A focused study on a named region.
	Resources:
International GCSE text book pg. 204 – 207

Woodland Trust with details of rainforest reserves: https://www.worldlandtrust.org/what-we-do/where-we-work/ecuador/#reserve

WWF’s work on protecting rainforests:
https://www.worldwildlife.org/places/amazon

Lesson Ideas:
Produce a fact file on three different strategies used to reduce deforestation. For each strategy, suggest it’s suitability for countries at different levels of development. 

Produce a report on the actions taken in named location. Describe the actions and assess their impact. 




	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	
13

&

14
	
7.3 The responses to desertification,
deforestation and
climate change vary depending on a country’s level of development

c) Different responses to global warming and climate change from
individuals, organisations and governments in a named developed and a named emerging or developing country
	
Learning Objective:
To understand how contrasting countries are responding to climate change.
	
Should include:
The actions of:
· individuals
· organisations
· governments 

Named locations should be studied. One developed country, one developing or emerging country.
	
Resources:
International GCSE text book pg. 207 to 210

Developed country – Koshland Science Museum: https://www.koshland-science-museum.org/explore-the-science/earth-lab/responses

Developing country – The international institute for climate change: https://www.iisd.org/faq/adapting-to-climate-change/

Lesson Ideas:
Produce a table of responses (in, org, gov) for each named countries.

Review the actions taken and assess which country has been most successful in its response to climate change. 
	
Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking
	
Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	15

& 

16
	Assessment week
	Consolidation and assessment 

Exam skills focus:
Focus on the more challenging 12 mark ‘discuss’ questions.
	
	
	
	




	Component 2 Section C Topic 8 Globalisation and migration

	1

&

2
	8.1 Globalisation is creating a more
connected world,
with increased
movements of goods (trade) and people (migration and tourism) worldwide

a) Rise of the global economy and the factors encouraging it
	Learning Objective:
To understand the rise of the global economy.

Skills objective: 
To be able to use and interpret line graphs/bar charts showing changes in the global economy over the past 50 years.
	Should include:
The growth of production and commodity chains.

The following factors:
· trade
· foreign investment
· aid
· labour
· modern transport
· information technologies.




	Resources: 
International GCSE text book pg. 214 - 216

BBC globalisation video http://www.bbc.co.uk/schools/gcsebitesize/geography/globalisation/globalisation_video.shtml

Lesson Ideas:
Product search to demonstrate how the goods we buy come around the world.

Graph interpretation to show how levels of global trade have increased.

Flow chart to demonstrate a global commodity chain.  

Mind map covering the reasons for growth, to include examples for each factor.
	Interpretation

Analysis 

Reasoning

Decision Making

Graphical Skills

Numerical Skills

Statistical Skills
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	3
	8.1 Globalisation is creating a more
connected world,
with increased
movements of goods(trade) and people (migration and tourism) worldwide

b) Role of global institutions, including the World Trade
Organization (WTO), the International Monetary Fund
(IMF) and TNCs in creating a more globalised economy.
	Learning Objective:
To understand the role of global institutions and TNCs in creating a more globalised economy.
	Should include:
The role of:
· World Trade Organisation (WTO)
· International Monetary Fund (IMF)
· TNCs 
	Resources:
International GCSE text book pg. 216 - 217

World Trade Organisation:
www.wto.org 

International Monetary Fund:
http://www.imf.org

How TNCs have spread globalisation:
http://tncandglobalisation.weebly.com/index.html 

Lesson Ideas:
Fact files on the role of the WTO and IMF along with examples of actions.

Produce a flow line or choropleth map to illustrate the global operations of a named TNC.

	Interpretation

Analysis 

Reasoning

Decision Making

Investigative skills
	Interpretation

Analysis 

Reasoning

Decision Making

Critical thinking

	4

&

5
	8.1 Globalisation is creating a more
connected world,
with increased
movements of goods(trade) and people(migration and tourism) worldwide

c) Push and pull factors (social, economic and political) that
have influenced rates of different types of migration over
the last 50 years, including medical, sport, tourism and
economic. (2)
	Learning Objective:
To understand the push and pull factors that have influenced rates of migration over the last 50 years. 

Skills objective:
To be able to use maps (paper and online) to identify patterns of migration.

	Should include: 
Economic, social and political push and pull factors.  

Types of migration to cover:
· Medical
· Sport
· tourism
· Economic 


	Resources:
International GCSE text book pg. 218 - 222

Global Migration Infographics -
https://thumbs.dreamstime.com/z/global-migration-infographic-grouped-elements-icons-pictogram-quick-facts-international-people-template-your-58905139.jpg 

https://theglobalissue.files.wordpress.com/2011/10/transparency.jpg 
 
Lesson ideas:
Use newspaper articles, youtube videos and online resources to understand each type of migration. 
Produce a table of push and pull factors for each type of migration.

	Interpretation

Analysis 

Reasoning

Decision Making

Atlas and map skills

Cartographic skills



	Decision making

critical thinking

Interpretation

	6

&

7
	8.2 The impacts of globalisation vary on a global scale


a) Impacts of globalisation on different groups of people,
including the benefits and costs to countries hosting
TNCs.
	Learning Objective:
To understand the impacts of globalisation, including the impacts of hosting a TNC.

Skills objective:
To be able to Interpret photographs and newspaper articles.
	Should include:
List the impacts of globalisation for different groups of people.

Benefits and costs of hosting a TNC.
	Resources: 
International GCSE text book pg. 222 and 223

Rio Tinto:
http://www.riotinto.com/

Nike: https://communityimpact.nike.com/

Lesson Ideas:
Brainstorm the names of TNCs then classify them by HQ country and business sector.

Research into the global operations of a TNC using a corporate website e.g. Nike or Apple.

Use a table format to examine the costs and benefits of hosting a TNC.

	Critical thinking 

Reasoning 

Interpretation

Graphical skills
	Critical thinking 

Reasoning 

Interpretation

	8

&

9
	8.2 The impacts of globalisation vary on a global scale

b) Impacts of migration (voluntary, forced, national,
international, and rural-urban) on different groups of
people.
	Learning Objective:
To understand the impacts migration.

Skills objective:
To use and interpret graphs to show rates of population movement over the past 50 years.
	Should include:
Following types of migration:
· voluntary
· forced
· national
· international
· rural-urban

Students should consider the effect of migration on different types of people.


	Resources: 
International GCSE text book pg. 223 – 225

Migration Observatory:
http://migrationobservatory.ox.ac.uk/resources/briefings/eu-migration-to-and-from-the-uk/

United Nations:
http://www.un.org/en/development/desa/population/theme/international-migration/

Lesson ideas:
Divide the class into groups of two or three. Give each group a type of migrant to investigate. Groups to produce a short presentation on how their migrant could impact on different types of people.

	Analysis 

Reasoning 

Critical thinking

Graphical skills

Numerical skills

Statistical skills
	Analysis 

Reasoning 

Critical thinking

	10 

	8.2 The impacts of globalisation vary on a global scale

c) Positive and negative impacts of the growth of global
tourism, including mass tourism, on the environment,
economy and people of destination areas.
	Learning Objective:  
To explore the positive and negative impacts of global tourism.

Skills objective:
To be able to use and interpret socio-economic data.
	Should Include: 
Definition of mass tourism

Outline the impacts of mass tourism on: the environment, economy and people of destination areas.
	Resources:
International GCSE text book pg. 226 – 230

Guardian article – six reasons why mass tourism is unsustainable:
https://www.theguardian.com/sustainable-business/six-reasons-mass-tourism-unsustainable

USA Today – Effects of tourism: https://traveltips.usatoday.com/positive-negative-effects-tourism-63336.html

Lesson Ideas:
Investigate the websites of package holiday companies for images / prices etc...

Use of Google Earth to explore locations e.g. Spanish Costas.

Table of positives and negatives
	Analysis 

Interpretation

Investigative skills
	Analysis 

interpretation

	11
	8.3 The responses to increased migration and tourism vary
depending on a
country’s level of
development

a) How geopolitical relationships between countries are important in managing trade, migration and tourism.
	Learning Objective:
To understand how geopolitical relationships are used to manage trade, migration and tourism.
	Should include:
Review how trade blocks promote trade and migration between members.

Examine how geopolitical relationships can impact on tourism. 
	Resources: 
International GCSE text book pg. 230 - 233

EU Business – benefits of being in the single market:
https://www.eubusiness.com/topics/sme/eu-single-market-guide

Guardian – 10 ways to manage the migration crisis: https://www.theguardian.com/world/2015/sep/04/10-ways-to-manage-the-migration-crisis

Lesson ideas:
Class debate - Review the arguments for and against EU single market membership- focus on trade and migration. 

Produce an action plan for controlling international migration into Europe.

	Analysis

Reasoning

Critical thinking
	Analysis

Reasoning

Critical thinking

	12
	8.3 The responses to increased migration
and tourism vary
depending on a
country’s level of
development

b) Different approaches to the management of long-term
migration in a named country
	Learning Objective: To understand how a named country has managed long-term migration.
	Should include:
· Outline a range of different approaches to managing long-term migration. 

	Resources: 
Iinternational GCSE text book pg. 234 – 235

Migration Watch :
https://www.migrationwatchuk.org/what-can-be-done

UK Borders Agency homepage: http://www.ukba.homeoffice.gov.uk/

Lesson ideas:
Complete a review of UK migration policy since the 1990s.

Evaluate the effectiveness of these strategies.

Compare the UK approach to that used in another country, e.g. Australia’s point system.

	Analysis

Reasoning

Critical thinking

Investigative skills
	Analysis

Reasoning

Critical thinking

	13

&

14
	8.3 The responses to increased migration
and tourism vary
depending on a
country’s level of
development

c) Different approaches to make tourism more sustainable
from individuals, organisations and governments in a
named developed and a named emerging or
developing country.
	Learning Objective:
To understand how contrasting countries have attempted to sustainably manage their tourism industries.
	Should Include:
The actions of:
· individuals
· organisations
· governments 

· Named locations should be studied. One developed country, one developing or emerging country.
	Resources:
International GCSE text book pg. 235 - 238

The International Ecotourism Society website:
http://www.ecotourism.org/

Lesson ideas:
Produce a tourism industry fact file for each of your chosen named countries (e.g. number of visitors, key destinations, income earned etc...)

Write a newspaper article on the strategies being used to manage tourism sustainably.

Class debate – Assess which location is most effectively managing its tourism sector.

	Analysis

Reasoning

Critical thinking

Investigative skills
	Analysis

Reasoning

Critical thinking

	15

& 

16
	Assessment week
	Consolidation and assessment 

Exam skills focus:
Focus on the more challenging 12 mark ‘discuss’ questions.
	
	
	
	




	Component 2 Section C  Topic 9 development and human welfare

	1
	9.1 Definitions of
development and
human welfare vary, as do attempts to
measure it

a) The different ways of defining development, using economic criteria and broader social and political measures.
	Learning Objective: To understand the different ways of defining development.
	Should include:
Definition of development
Acknowledgement that development is complex and multi- faceted.
Definitions to cover:
· economic
· social
· political

	Resources:
International GCSE text book pg. 242 to 244.

Dollar Street from Gapminder – excellent resource for comparing lifestyles:
https://www.gapminder.org/dollar-street/matrix?lowIncome=26&highIncome=15000

Lesson Ideas:
Brainstorm synonyms for development to produce a definition.

Exemplar development from an economic, cultural, social and political perspective.

Use images of people from around the world to contrast development levels.
	Analysis

Reasoning

Critical thinking

Numerical skills
	Analysis

Reasoning

Critical thinking

	2
	9.1 Definitions of
development and
human welfare vary, as do attempts to
measure it

b) Different factors contribute to the development and
human welfare of a country.
	Learning Objective:
To understand how different factors contribute to the development / human welfare of a country.
	Should include:
Development factors to cover:
· economic
· social
· technological
· cultural
· food and water security.
	Resources: 
International GCSE text book pg. 245 - 246

World Bank data website:
https://data.worldbank.org/

World Economic Forum:
https://www.weforum.org/agenda/2014/08/countries-development-inequality/

Lesson ideas:
Compare a global development map with a range of resources covering the listed development factors.

Students to produce a fact file for three countries at different levels of development. Research to focus on the factors which explain the differences in human welfare.

	Reasoning

Interpretation

Investigative skills
	Reasoning

Interpretation

	3

& 

4
	9.1 Definitions of
development and
human welfare vary, as do attempts to
measure it

c) Development is measured in different ways
	Learning Objective:
To understand how development is measured.

Skills objective:
To be able to compare the relative ranking of countries using single and composite (indices) development measures.

To be able to use and interpret socio-economic data.

	Should include:
Describe indicators to include:
· GDP per capita
· Human Development Index (HDI)
· Measures of inequality
· Indices of political corruption.
	Resources:
International GCSE text book pg. 246 to 252

Gapminder data website: https://www.gapminder.org/tools/

World Mapper website:
https://worldmapper.org/

Lesson ideas:
Produce bar charts for a range of indicators.

Produce a choropleth map to show regional patterns. 

Using a range of indicators, complete a ranking exercise to assess which country is most developed. 

Evaluate the validity of different indicators as a means of measuring development. 
	Reasoning 

Interpretation

Atlas and map skills

Numerical skills

Statistical skills
	Reasoning

Interpretation

	5

&

6
	9.2 The level of
development and
human welfare varies globally and has had a range of
consequences

a) Global pattern of the uneven development between and
within countries and the factors (social, historic and
economic) that have led to these spatial variations.
	Learning Objective:
To understand why uneven development has occurred. 
	Should include:
Uneven development should be studied both within and between countries. 

Development factors to cover:
· social
· historic
· economic
	Resources: 
International GCSE text book pg. 252 - 256

Gap Minder – Income graph https://www.gapminder.org/tools/#$chart-type=mountain

Inequality.org site:
https://inequality.org/facts/global-inequality/

The rules.org – video:
https://www.youtube.com/watch?v=uWSxzjyMNpU

Lesson Ideas:
Add North-South divide line to a world map and consider its validity by adding indices data to exemplar countries on either side.

Study regional variations in India and the UK. Annotate maps to explain regional development variations.

	Reasoning 

Critical thinking

Interpretation

Atlas and map skills

Investigative skills

Statistical skills
	Reasoning 

Critical thinking

Interpretation

	7

&

8
	9.2 The level of
development and
human welfare varies globally and has had a range of
consequences

b) Impact of uneven development on welfare and quality of
life within one named country.
	Learning Objective:
To understand the impact of uneven development on welfare and quality of life.

Skills Objective:
To be able to use numerical online data to profile a chosen country.
	Should include:
A named country study.

Impacts to cover:
· poverty
· unemployment
· inadequate housing
· physical infrastructure


	Resources:
IGCSE text book pg. 256 – 257

Oxfam – inequality in numbers (Brazil): https://www.oxfam.org/en/even-it-brazil/brazil-extreme-inequality-numbers

Rio on Watch - http://www.rioonwatch.org/?p=20153

Lesson Ideas:
Use the internet (e.g. Google Streetview) to add images to a map of a chosen country to visually show the differences in development.

Write a diary for a wealthy and a poor resident for a chosen country.

Analyse a range of indices to identify regional development variations.
	Analysis 

Interpretation

Graphical skills

Numerical skills

Statistical skills
	Analysis 

Interpretation

	9

&

10

	9.2 The level of
development and
human welfare varies globally and has had a range of consequences

c) How countries at different levels of development have
differences in their demographic data
	Learning Objective:
To understand how countries at different levels of development have differences in their demographic data.

Skills objective:
To be able to interpret population pyramids.

To be able to use and interpret different demographic data to show varying levels of development.
	Should include:
Demographic differences should cover:
· fertility rates
· death rates
· natural increase
· population structures
· Maternal and infant mortality rates
	Resources: 
International GCSE text book pg. 258 - 260

Worldometers population clock:
http://www.worldometers.info/
  
BBC Bitesize – population pyramids:
http://www.bbc.co.uk/schools/gcsebitesize/geography/population/population_change_structure_rev5.shtml

Lesson ideas:
Annotate pyramids for different stages of development to show changes in BR, DR and LE.

Produce a mind map to show the reasons why fertility and death rates changes with development. 

	Interpretation

Critical thinking

Graphical skills

Numerical skills

Statistical skills
	Interpretation

Critical thinking
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	9.3 A range of
sustainable strategies is required to address uneven levels of
development and
human welfare

a) The range of international strategies 
that attempt to reduce uneven development.
	Learning Objective:
To understand the range of international strategies which can be used to reduce uneven development.
	Should include:
International strategies to include:
· international aid
· intergovernmental agreements
	Resources: 
International GCSE text book pg. 261 – 263

The website of the UN’s Development Programme: http://www.un.org/en/index.html

Practical Action’s website has many examples of small scale, intermediate projects:
https://practicalaction.org/

Lesson Ideas:
Produce a fact file on a number of international actions being used to tackle inequality.

Assess the effectiveness of each strategy. Ranks the strategies according to impact and justify your choice. 

	Critical thinking

Reasoning 

Investigative skills
	Interpretation

Critical thinking
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	9.3b A range of
sustainable strategies are required to address uneven levels of development and
human welfare

b) Different views held by individuals, organisations and
governments on tackling the development gap.
	Learning Objective:
To understand why different groups view ‘development gap’ solutions differently. 





	Should include:
The views of:
· individuals
· organisations
· governments
	Resources: 
International GCSE text book pg. 263 – 264

Oxfam – Overseas aid: resources for schools:
https://www.oxfam.org.uk/education/resources/explore-overseas-aid

Lesson ideas
Review a range of development strategies and decide who would be in favour of the scheme (locals, organisations or governments). Justify your choices. 

Identify any similarities between schemes preferred by different types of people.

	Critical thinking

Reasoning

Investigative skills
	Critical thinking

Reasoning
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	9.3 A range of
sustainable strategies are required to address uneven levels of development and
human welfare

c) Advantages and disadvantages of top-down and bottom-up
development projects used to promote development in
a named developed and a named emerging or developing country.

	Learning Objective: To understand the advantages and disadvantages of top-down and bottom-up development projects.
	Should include:
Two named country investigations.
· One developed country.
· One emerging or developing country.

Both named country studies should cover:
· A top-down scheme
· A bottom-up project
	Resources:
International GCSE text book pg. 265 – 268

Geography Dilemmas site: http://www.gcsegeography.co.uk/people-and-the-planet/development-dilemmas

Social development toolkit:
http://eprints.lse.ac.uk/62563/1/ToolkitSocialDevelopmentLSE2015.pdf

Lesson ideas:
Assess a range of strategies used in contrasting countries to promote equality. 

Debate which country and has been most effective and why.
	Critical thinking

Reasoning

Investigative skills
	Critical thinking

Reasoning
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	Assessment week
	Consolidation and assessment 

Exam skills focus:
Focus on the more challenging 12 mark ‘discuss’ questions.
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