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How to use this Scheme of Work
This Scheme of Work (SoW) has been made available as a Microsoft Word document rather than a PDF, allowing you to edit the document in a way that suits your teaching style and learner needs. International GCSEs have 120 guided learning hours each. This SoW gives an approximate teaching time of 100 hours, leaving 20 hours for assessments, unit assessment practice and revision.
Guidance given in course planners, SoWs and lesson plans are suggested approaches that centres can adapt to suit their particular context.
The following SoW is based on six terms of study, with nine weeks per term and two lessons per week. This SoW is structured around the five topic areas listed in International GCSE English as a Second Language specification and follows a linear route.
All four Assessment Objectives (AO1 Reading, AO2 Listening, AO3 Writing, AO4 Speaking) should be covered for each core topic area (Topics 1–4). AO3 Writing and AO4 Speaking should be addressed in the optional topic area (Topic 5).
The assessments may target any of the core topics at any difficulty level across the four unit assessments. Therefore, it is not advisable to cover a topic at the start of the course of study without revisiting and developing it later in the course of study, once more advanced grammar has been learned. Where following an SoW like this one, it is recommended that teachers build in ample time to revise and revisit previous topics throughout the course of study. 


The sections (in the order presented across the SoW) include: 
· Term 1 – Myself & Others
· Term 2 – Education
· Term 3 – Employment
· Term 4 – Travel & Tourism
· Term 5 – Global Issues (topic with optionality)
· Term 6 – Revision

Assessment Objectives
	AO1
	Reading – Understand and provide a response in written English to a variety of types of written English language

	AO2
	Listening – Understand and provide a response in English to a variety of types of spoken English language

	AO3
	Writing – Communicate, respond to and use written English language while using a range of vocabulary

	AO4
	Speaking – Communicate, interact and use spoken English language using a range of vocabulary





The columns in this SoW indicate: 
· an overview of the time allocated to lessons
· the content of the topics and subtopics to which this lesson (or group of lessons) relates
· the exemplar activities and resources that could be used to support the teaching of this lesson (or group of lessons)
· in the last column, the grammar skills that could be covered during these lessons.

TERM 1
Before learners embark on this qualification, it is envisaged that they will have prior experience with the English language to an A1 level. It is expected, therefore, that learners will have encountered most if not all the grammar from Term 1 already.
	Weeks
	Topic Area
	Subtopic Area Coverage
	Classroom activities and resources
	Grammar Skills

	Week 1
	Myself & Others
	Homes
	Lesson Idea 1: Where do you live? 

· Introduce key vocabulary for different types of homes (house, apartment, etc.) and for describing neighbourhoods. Quiz learners using flashcards.
· Learners work in pairs to ask one another questions about their neighbourhood (e.g. What is your neighbourhood like? Is it [adjective]?)
· Learners write a brochure advertising their local neighbourhood to potential visitors.
	Adjectives vs adverbs, word formation, word order, e.g. good vs well, quick vs quickly

a, an, the, and the ‘no article’ article

Conjunctions

Plural of nouns, difference with adjectives + word order

	Week 1


	Myself & Others
	Homes
	Lesson Idea 2: Interior decorating

· Introduce key vocabulary for interiors (colours, sizes, names of furniture).
· Put learners in pairs and provide images of art, e.g. Van Gogh’s bedroom. One learner describes the artwork to their partner, who tries to draw it based on their description. 
· Listening practice – a speaker gives a walk through and description of their house or an estate agent showing a house to potential buyers – learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Speaking or writing practice – learners compose a short piece of descriptive writing or have a short conversation about their home.
	Adjectives vs adverbs, word formation, word order, e.g. good vs well, quick vs quickly

Questions: wh- questions

Possessive pronouns
my, your, his, her, its, our, your, their
e.g. This is my book. Her job is difficult.

Possessive with ‘s, e.g. Paul’s daughter, my sister’s house






	Week 2









	Myself & Others
	Homes
	Lesson Idea 3: What do you like about where you live?

· Recap key vocabulary from previous lessons to describe homes with a quiz.
· Introduce key grammar – adjectives and adverbs in comparative and superlative forms. Make use of familiar adjectives at first, and once patterns have been learned, challenge learners to transform unfamiliar adjectives into their comparative and superlative forms. Mini-whiteboards could be used to assess and engage the whole class in this activity.
· Reading practice – learners read passages where writers are expressing their opinions about their homes and answer exam-style questions, focusing both on understanding detail and on inferring the attitude of the author.


	Comparative of adjectives with -er, e.g. taller

Superlative of adjectives with -est, e.g. the tallest

Comparative of adjectives with more, e.g. more sustainable

Superlative of adjectives with the most, e.g. the most sustainable

Prepositions of place and time

Adverbial phrases of time, place and frequency

Time (7 o‘ clock, half past seven, etc.)





	Week 2
	Myself & Others
	Homes
	Lesson Idea 4: What do you do at home?

· Survey the class to find out what type of daily chores the learners do at home. Prioritise these for the rest of the lesson.
· Introduce key vocabulary and phrases for daily routines.
· Play a memory game in pairs or small groups, with each learner adding something (e.g. Learner A: I wake up and I make the bed.  Learner B: I wake up and I make the bed, then I make breakfast. Learner C: I wake up and I make the bed, then I make breakfast, then I brush my teeth…). The first learner to make a mistake is the loser. This could be turned into a class tournament, with the winner of each game progressing to the next round.
· Develop on this by introducing adverbial phrases of time, place and frequency (e.g. Every morning I brush my teeth. I do the laundry once a week on a Monday.)
· Prepare a TV advert to convince teenagers of the importance of helping with household chores.
· Writing task: write a blog that highlights the strengths of your local area (place where you live).
		Interrogative pronouns in the present, e.g. where, whose, when, who, how long, whose, how, what time, which, what

	
Tag responses using verb do

Negative sentences
Imperatives
Present tenses (simple vs continuos)
Present tenses – present simple including: habits and daily routines, verbs to have, to be and the use of there is/are







	Week 3
	Myself & Others
	Homes
	Lesson Idea 5: How do I get to your house?

· Throughout this lesson, learners will build a set of directions to their home. Begin with a recap of previous vocabulary by asking learners to briefly describe their home (e.g. I live in a house with a blue front door and a small garden. The garden has yellow flowers.)
· Introduce prepositions of place using flashcards or picture-matching.
· Model correct word order for using prepositions of place, before asking learners to add to their directions (e.g. My house is in the village, next to the church.)
· Introduce directions using flashcards or picture-matching.
· Model correct word order for giving directions, before asking learners to add to their directions (e.g. Start at the train station and walk straight ahead, then take the second right turn.)
· Asking for and giving directions can then be practised verbally in groups.
· Knowledge of directions could be consolidated with a listening task, where learners listen to a set of directions and draw the route being described on a printed map. 
	Comparative and superlative of irregular adjectives, e.g. little, less, the least

Prepositions of place
at, in, on, in front of, under, behind, among, beside, near, next to, between, across, into, through, onto, out of, etc.


	Week 3
	Myself & Others
	Homes
	Lesson Idea 6: Where would you like to live in future?

· This lesson is a chance to revisit the vocabulary from the past three weeks relating to neighbourhoods, types of home, interior decorating and directions.
· Introduce key grammar – future tense (e.g. I will live in an apartment. It will be in the city centre.)
· Learners to write an account of where they want to live in the future. They can be supported in this more extended writing with the use of writing-frames and key vocabulary sheets. Property listings online on sites such as Global Listings or Realtor could provide inspiration.

	Future tenses: verb combination of going to for future plans

Future tense – for discussing what is going to happen to a home/neighbourhood in future, and/or for discussing future plans about where to live






	Week 4
	Myself & Others
	Family, Friends & Relationships
	Lesson Idea 7: Family relationships

· Introduce key vocabulary for family relationships (including pets). Quiz learners using flashcards.
· Provide learners with a blank family tree template and ask them to complete it with names in relation to themselves (e.g. Jumana – sister). Learners can take turns to present their family tree to the class and members of the class can be quizzed by the teacher or complete a pre-prepared form as they listen.

	Questions: wh- questions

Adjectives and adverbs: comparative and superlative adjectives

Adjectives and adverbs: as…as…, same as, the same, like, alike, slightly

Modal verbs for giving advice – should/could/must/have to





	Week 4
	Myself & Others
	Family, Friends & Relationships
	Lesson Idea 8: What are they like?

· Play a ‘guess who’ type game where learners play in pairs and each pair has a grid depicting cartoons or photographs of people. Learners take turns asking yes/no questions of their partner to work out which person they have chosen.
· Work on providing examples to go with descriptions by reading descriptions of people and matching them to examples of something they have done (e.g. Jessica is very sporty. They often play football and go running three times a week.)
· Speaking practice – learners work in pairs or small groups to describe their family members, explaining what they do for work or study, providing examples where possible.

	Present tenses: passive voice with all present tenses

Past tenses – past simple including: regular verbs, irregular verbs, verb to be

Present perfect – since and for, e.g. I have lived alone since 2007. She has studied for the exam for three years.





	Week 5
	Myself & Others
	Family, Friends & Relationships
	Lesson Idea 9: How similar are you?

· Revisit key grammar (adjectives and adverbs in comparative and superlative forms) from Homes subtopic, developing with examples relevant to describing people. Make use of familiar adjectives at first and once patterns have been learned, challenge learners to transform unfamiliar adjectives into their comparative and superlative forms. Mini-whiteboards could be used to assess and engage the whole class in this activity.
· Learners question each other about their families (e.g. What do you have in common with your sibling? How similar are you to your uncle? In what ways are you different from your mother?)

	Personal pronouns (I, he, she, it, they (singular) we, you, they (plural))

Object pronouns – me, you, him, her, it, us, you, them

Demonstrative pronouns – that, those, this, these, something, anything

The use of than (e.g. She is a better driver than me.)

as…as (e.g. He’s not as grumpy as he seems.)





	Week 5
	Myself & Others
	Family, Friends & Relationships
	Lesson Idea 10: What makes a good friend?

· Survey the class to find out what qualities they think are important in a good friend.  This could extend to activities they like sharing with their good friends. This could lead into a discussion of healthy relationships (e.g. good friends…; however, bad friends…).
· Listening practice – learners listen to monologues of people describing their friends and explaining what they like about them – learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Writing or speaking practice – learners describe one of their friends, explaining why they like spending time with them.

	Modal verbs – would expressing habits, in the past (e.g. My father would read me stories at bedtime.)

Adjectives and adverbs: comparative and superlative adjectives







	Week 6
	Myself & Others
	Family, Friends & Relationships
	Lesson Idea 11: Friendship issues

· Starter discussion – how can disagreements and upset between friends be resolved?
· Reading practice – learners read and answer comprehension questions about a magazine article. The article should be in the form of a letter asking for advice about how to resolve an argument with a friend and a response letter offering advice.
· Writing practice – provide learners with a prompt letter asking for advice, to which they will write a response. The article from the previous reading activity can be used as a model for support and/or provide learners with writing frames. Encourage the use of modal verbs (e.g. could, should, must).

	




	Week 6
	Myself & Others
	Family, Friends & Relationships
	Lesson Idea 12: Role models

· Before this lesson, learners should have researched a person they admire and could consider a role model. This could be a person from their own life or a celebrity.
· Starter discussion – share a list of positive and negative adjectives (this could be inspired by learners’ research into their role models or simply drawing on their prior learning).
· Learners write a brief description of their role model, including lots of adjectives. Select learners to read their work out to the class. Lead a follow-up discussion of which role model is the most admirable, encouraging learners to use comparative and superlative adjectives.

	Adjectives and adverbs: comparative and superlative adjectives





	Week 7
	Myself & Others
	Hobbies & Leisure Time
	Lesson Idea 13: What hobbies do you have?

· Survey the class to find out what hobbies they have – encourage learners to consider things such as: sports, musical instruments, dance, cooking/baking, collecting, fandom.  Make a class list and refer back to it over the coming weeks to cover as many hobbies as possible.
· Introduce key grammar: verbs in the infinitive and gerund (e.g. I like to play football. Playing football is my favourite hobby.) Check learner understanding of these with a quiz, perhaps using mini-whiteboards for immediate assessment and feedback.
· Learners read a report about a recent weekend, containing various hobbies and leisure activities – learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Learners practise writing sentences using the infinitive and gerund about hobbies (provide key vocabulary list).
	Questions: where, what, who, do you want, would you like

Prepositions of place and time, including prepositional phrases








	Week 7
	Myself & Others
	Hobbies & Leisure Time
	Lesson Idea 14: What music do you like?

· Starter activity – provide learners with a glossary of vocabulary for talking about music and musical performances. Play extracts from songs to the class and learners choose appropriate words to describe each one.
· Listening practice – learners listen to a series of monologues and simple dialogues where speakers discuss their favourite music – learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Speaking practice – learners practise in small groups, telling each other about their favourite music. 

	Adverbs of frequency, including proper word order – always, never, seldom, sometimes, often, rarely, occasionally, etc. (e.g. I never listen to rock music. I seldom argue with my family.)

Present tenses: is used to/get used to in all present tenses/past tenses /future tenses





	Week 8
	Myself & Others
	Hobbies & Leisure Time
	Lesson Idea 15: Do you like to read or to watch? 

· Introduce key vocabulary for genres of media (e.g. comedy, horror, etc.) using flashcards or a card-matching activity.
· Learners choose a book, show or film and write a short review, outlining the basic plot and explaining what they thought of it. They might like to research genuine reviews for inspiration.

	Verbs + gerund/infinitive, e.g. I like watching… We can’t afford to go…



	Week 8
	Myself & Others
	Hobbies & Leisure Time
	Lesson Idea 16: Are you a gamer?

· Starter activity – display screenshots from four very different games. Provide learners with a brief outline of the four games, matching the description to the picture. This could link to an explanation of the photo-card element of the speaking assessment, with opportunities to practise with further screenshots of games (useful vocabulary could be provided as support).
· Reading practice – provide learners with an article about esports – learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
	Complex question tags (e.g. It was a good game, wasn’t it? You did it, didn’t you?)

Past perfect (e.g. I had been playing basketball.)


	Week 9
	Myself & Others
	Hobbies & Leisure Time
	Lesson Idea 17: Shopping/fashion

· Introduce key vocabulary for clothing and fashion by providing each learner with a paper doll and a sheet of cut-out clothes, labelled with their names. Learners can dress their paper doll and challenge their neighbour to name the articles of clothing.  The winner is the learner who can correctly name the most articles of clothing without making a mistake.
· Match photos from fashion magazines with descriptions of the fashion trend being shown.
· Speaking practice – learners role play going to a shop and interacting with a shop assistant, asking for help finding particular items and asking about other sizes, colours, the price, etc.

	Adjectives to describe clothes (big, small)

Numbers and price




	Week 9
	Myself & Others
	Hobbies & Leisure Time
	Lesson Idea 18: Making plans

· Starter recap on future tenses for making plans – mini-whiteboards could be used for immediate assessment and feedback.
· Provide learners with a written text – an email or a series of messages back and forth – as if from a friend inviting them to make a plan to spend time together, e.g. to attend a concert, see a film, play a game, go to band practice, etc. Learners to answer exam-style comprehension questions, before writing a brief response to the message, confirming that they want to attend but proposing a slightly different plan.
· Learners write an email to a friend inviting them to spend time together, proposing activities, time and place. Learners can either use their imagination or an element of randomness could be introduced by randomly assigning learners different things to write about.
	Modal verbs for abilities – can/can’t, could/couldn’t; for possibility – can, e.g. I can see you after school; for suggestion – shall, e.g. Shall we go together?






TERM 2
The focus of this term’s work is to build on the foundations laid in Term 1 for each of the core topics, building confidence by recapping previous vocabulary and adding in more complex vocabulary and grammar, appropriate to an A2 standard.
	Weeks
	Topic Area
	Subtopic Area Coverage
	Classroom activities and resources
	Grammar Skills

	Week 1
	Education
	School Life
	Lesson Idea 1: The school day

· Provide learners with a set of cards with events from a typical school day (arrive at school, registration, Lesson 1, lunchtime, etc.) and challenge them to sort these into chronological order for your school. A feedback discussion could develop by asking follow-up questions on what learners do at that time, where they would usually be on the school site at that time, etc.
· Introduce key vocabulary with a memory game, showing learners labelled photographs taken around their own school for a timed period of learning, then take the labelled photographs away and challenge the learners to recall as much vocabulary as they can and/or to compose a simple string of sentences about their daily routine, using as many different vocabulary items as possible.

· Alternatively, introduce learners to new vocabulary by taking them on a tour (either virtual or physical) of the school, pointing out the names of parts of the school site, subjects and equipment.
· Writing practice: write a blog about school life, covering, for example, sports events, concerts and shows, school trips, etc.
· Speaking practice: role play as a learner who wants to set up a club, discussing it with a teacher. Could also be developed to include writing practice by producing a poster advertising the club.

	Questions using present perfect tense for past experiences 

Modal verbs for obligation, e.g. have to/had to

Word order of sentences with adverbs, e.g. She eats quickly. He plays brilliantly.

Present continuous, e.g. I am walking to work now. She is swimming in the pool.

Present continuous for future, e.g. I am seeing my cousin tonight.

	Week 1
	Education
	School Life
	Lesson Idea 2: What’s your favourite subject?

· Grammar focus for the lesson: past tense passive voice – introduce this grammar feature with worked examples (e.g. In Psychology, learners were given the opportunity to…). Learners can carry out a sentence-completion activity to practise this grammatical construction.
· Divide the class into groups. Each group will focus on a different school subject and will prepare a short presentation to the class, covering, for example: where the subject is taught (e.g. Dance in the Dance Studio), by which teachers, what learners are/were given the chance to do in those classes (ensure learners make use of the passive voice), what equipment is needed for that subject, what kind of homework assignments were/are set in that subject, what skills the subject develops, why it is important to study this subject and what it can lead to.
· As learners deliver their presentations, the audience can complete a notes-capture sheet to gather key information.
· As a plenary activity, learners write a paragraph explaining what their favourite subject is and why, explaining using because and as.
	and with verbs and verb phrases, e.g. We eat and sleep in the hotel.
because, e.g. I can’t buy it because I haven’t got any money. Because she loves you, she forgives you.

Basic compound sentence, e.g. I went out when it was windy. George forgot his wallet, so he went back inside.

Passive voice, e.g. The report will be finished tomorrow.

Past perfect, e.g. When I arrived, everybody had left.

Past continuous, including action interrupted by past simple, e.g. I was watching television (TV). 




	Week 2
	Education
	School Life
	Lesson Idea 3: Schools around the world

· Making use of the websites of a variety of schools in English-speaking countries (or English-speaking international schools around the world), learners research about life in schools in different countries. This reading activity could be accompanied by a notes-capture sheet or sentence-completion sheet.
· Information to gather could include: timings of the school day, compulsory and optional subjects, uniform policy, school rules, extracurricular clubs, trips, types of learning (individual or group, independent or teacher-led), numbers of learners per class, catchment areas, etc.
· If possible, links could be established between your school and a partner school in another country. This reading-focused activity could then incorporate writing or speaking as learners either message or call learners from a linked class to ask about their experiences in their school.
· Learners can present their findings verbally to the class or in the form of a poster, expressing their opinions about the differences and which set-up they would prefer.
	Modal verbs: for possibility and obligation

Future tenses: future progressive

Conditionals: second conditional, zero conditional 

Adverbs of frequency – always, never, often, seldom, usually

Prepositions of time on, in, for, at, etc., e.g. It’s his birthday on Saturday. In the evenings, I like to relax.
Time expressions past, to, e.g. a quarter to/past three, half past six

Prepositions of place in front of, behind, against, next to, e.g. His car is in front of their car. 

	Week 2
	Education
	School Life
	Lesson Idea 4: Should we have a uniform?

· Starter revisiting modal verbs (already encountered in the previous topic around giving advice). Develop these by discussing modal verbs for obligation (must/have to/should/ought to).
· Alternative starter or prep work for lesson could focus on describing the uniform of your school. Learners could label a picture of the school’s uniform or describe a picture showing learners wearing school uniform. 
· The central lesson question is around whether learners should wear a uniform to school. Practise listening by playing a collection of monologues and dialogues where speakers discuss this issue, making use of modal verbs for obligation (speakers could include: school friends discussing lack of choice, a teacher delivering an assembly on the importance of looking presentable, a parent talking about the cost of school uniform). Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Learners decide their own view on the issue of school uniform and either write a letter or prepare a short speech to the Headteacher, trying to convince them of their viewpoint.  Learners should try to incorporate modal verbs for obligation in their responses.

	Forming questions with: to be (e.g. Are you studying?), have got (e.g. Have you got a pen?), present simple (e.g. Do you speak Spanish?), past simple (e.g. Did you go to school yesterday?)

Stative verbs – like, know, belong, love, hate, suppose, mean, want, understand, seem, prefer, etc. (e.g. Geoff likes Science. He has a passion for it.)

Modal verbs: for possibility and obligation

Adjectives with -ed vs -ing (e.g. interested versus interesting)






	Week 3
	Education
	School Life
	Lesson Ideas 5–6: What’s your ideal school?

· Starter discussion with learners about what they do and do not like about their school. This could relate back to previous lessons on schools around the world, lessons on uniform.
· Learners design their ideal school, incorporating elements such as: timings of the school day, compulsory and optional subjects, uniform policy, school rules, extracurricular clubs, trips, types of learning (individual or group, independent or teacher-led), numbers of learners per class, catchment areas, etc.
· Learners prepare to deliver a short speech describing their ideal school. This is a good opportunity to cover the second conditional If I could design my perfect school, I would…).
· In the second lesson of this sequence, learners take turns to deliver their presentations. Audience members should be ready to ask follow-up questions of the presenters, who will respond by justifying their decisions (good practice for the Speaking assessment follow-up questions and spontaneous conversation). 
	same as, the same (e.g. Everyone studies the same subjects. My school is not the same as my sister‘s.)

Modal verbs – be able to in past, present perfect and future (e.g. I am not able to complete the work. I wasn’t able to complete the work. I won’t be able to complete the work.)

Interrogative pronouns in the past where, whose, when, who, how long, whose, how, what time, which, what, e.g. How was she? Where did you live? What time was your show? Whose toy was this? When did he arrive?

	Week 4
	Education
	Future Education Plans
	Lesson Idea 7: Come to our school!

· Building on the previous subtopic, this lesson focuses on the learners’ own school, but from the perspective of a younger learner who is making choices about which school to attend.
· Learners create advertising materials (a prospectus, poster, radio advert) for their own school, targeted at prospective learners.
· Encourage learners to make use of imperatives (e.g. Come to our school!), first conditional (e.g. If you have any problems, ask your form tutor.) and rhetorical questions (e.g. Do you want to come to a great school?)
	Imperatives

First conditional (e.g. If I pass the entry test, I will go to college.)

Modal verbs for possibility, e.g. I might

yes/no questions in the past, e.g. Did you see him? Did they catch their plane?

Forming questions with: how much/how many





	Week 4
	Education
	Future Education Plans
	Lesson Idea 8: Degree, apprenticeship or gap year?

· Start by surveying the class’s opinions about what they would like to do after school – common options might include university, an apprenticeship, a gap year, employment.  The next topic will be employment, so this lesson will focus on the first three options.
· Learners listen to recorded monologues and dialogues, and read passages that discuss university, apprenticeships and gap years. In each case, they should look out for the advantages and disadvantages of each option.
· Learners use the ideas from the extracts and any of their own ideas to compose an article on one of the three options. It should include a discussion of advantages and disadvantages. As an additional challenge, some learners could include comparison between their chosen option and one of the other options, to show why their choice is better.

	Complex questions

Present and future tenses, including: future with will sudden decision, e.g. I will help you with that.

will for asking for help, e.g. Will you carry this box, please?

Present simple for future, e.g. The plane leaves at 10.

Future with going to: making plans, e.g. I am going to see my friend tomorrow.

will for making predictions, e.g. That will be really difficult.




	Week 5
	Education
	Future Education Plans
	Lesson Idea 9: Life in higher education – where to live?

· Introduce the idea that various higher education options (university, some apprenticeships) will involve living away from home. Starter discussion about how learners feel about this prospect – are they excited or apprehensive?
· Learners research various options for where to live while studying (e.g. in learner halls of residence, in a shared house/flat, renting a house/flat of their own, staying at home and commuting to study) and devise a list of advantages and disadvantages for each option. As an extension task, some learners could consider whether they would like to live abroad to study and what the advantages and disadvantages of this could be.

	Present continuous for future plans (e.g. He is going to university next year.)

Future progressive (e.g. Will you be going to university next year?)






	Week 5
	Education
	Future Education Plans
	Lesson Idea 10: Life in higher education – how to handle stress

· Introduce the idea that higher education (be that university or an apprenticeship) is likely to be quite different from life at school. Start with a brainstorm of ways that learners think their lives will change.
· To understand learner experiences of higher education, learners should listen to recordings or read written extracts from current learners, talking about what areas of their life in higher education they find to be difficult or stressful and what strategies they use to cope (e.g. lots of deadlines can be stressful but they cope by planning their time). Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Learners can write a letter to their future self, offering advice for what to do if they are in higher education and are feeling overwhelmed.

	The verb combination of going to for plans (e.g. I am going to study abroad next year.)

will and going to for prediction (e.g. I’m sure you will pass the exam. You’re going to ace it!)

The verb combination of will get used to (e.g. I will get used to living in a different city eventually. I was used to having a lot of homework.)

Verbs followed by infinitive or gerund like, love, want, would like, etc.




	Week 6
	Education
	Future Education Plans
	Lesson Idea 11: Applying for higher education

· Introduce the idea that most higher education providers will require a written statement from applicants. Brainstorm what might make a good application statement (ideas might include: no spelling or grammar errors, include only good things, talk about their academic qualities, talk about their personal qualities, include examples, etc.).
· Learners read a range of example statements from learners applying for higher education. Discuss what is good about each one and suggest how it might be improved (refer to the list from the starter activity).

	




	Week 6
	Education
	Future Education Plans
	Lesson Idea 12: What are your future plans?

· This lesson ties together the previous four lessons worth of content about higher education.
· As preparation, learners should reflect on what they have learned about the various options open to them and choose a higher education course and institution to research.
· In the lesson, learners begin by having conversations in small groups about their future plans. This is a good place to practise modal verbs for possibility (e.g. I might.)
· Building on the previous lesson on writing applications, learners can write a supporting statement of their own, explaining why they want to study the course they have chosen.

	




	Week 7
	Education
	ICT
	Lesson Idea 13: Using the school computer rooms

· Introduce key vocabulary for ICT. Quiz learners with a matching game, matching images with verbs (e.g. a printer matches with the verb to print, the logo of a popular internet browser matches with to browse and to download).
· Learners work in pairs to role play a conversation between a learner and a teacher. The learner would like to book the school computer room. Follow the structure of the role-play activity in the speaking assessment to make this exam practice.
· Play a game such as hangman to practise spellings of key vocabulary.
· Learners design an office space or new IT suite to sell to the school and pitch their project. Teacher will invest in the best project.
	Future tenses: passive voice

Future tenses: future progressive

Modal verbs for possibility




	Week 7
	Education
	ICT
	Lesson Idea 14: How do I do that?

· This lesson will focus on giving and following instructions for using ICT. If possible, the lesson should be held in a computer room.
· Using posts from computing help forums and/or instructional videos, learners should read or listen and follow instructions for carrying out computing processes or solving common problems (e.g. creating and saving a new document, changing a file’s format, emailing an attachment).
· Learners can then work in pairs to say what they would like to do using the computer and their partner can explain and show them how to do it (e.g. Learner A: I want to back up my file. Learner B: Use the mouse to click where it says ‘save as’, then choose where you want to save the new file.)
· This lesson could provide an opportunity for cross-curricular cooperation with the ICT/Computing department, if the instructions that learners are following could be linked to their work in these other subjects. 
	Stative verbs
like, know, belong, love, hate, suppose, mean, want, understand, seem, prefer, etc.




	Week 8
	Education
	ICT
	Lesson Idea 15: How can ICT help with schoolwork?

· Begin with a discussion of the different ways that ICT is used in school. Encourage learners to think about all of their subjects.  If your school does not make use of much ICT, then this could be a research project on available technologies. Possible ideas include: typing written projects, using virtual classrooms (e.g. Google Classroom, Moodle), making and giving presentations, emailing teachers, making/watching videos, quiz tools (e.g. Quizlet, Blooket), as a way of collaborating (e.g. Jamboard, Google Docs), researching topics using the internet, looking up vocabulary using the internet, etc.
· In pairs, learners practise verbally explaining how ICT can be used to help with schoolwork, supporting ideas with examples.  For example, I use a word processor to write essays because I can edit the document easily when I want to make changes. For example, I made a mistake in the first draft of a History essay and fixing it was quick and easy.
· Discussion of which ICT tool is the most useful for helping with schoolwork. This could be done as a head-to-head. List out eight tools, and discuss them 1-on-1, with the winning tool progressing to the next round, until only two tools remain in the final round.
	Countable and uncountable quantifiers several, few, many

Comparative and superlative of irregular adjectives, e.g. little – less – the least

same as, the same, e.g. Laura gets the same salary as me.

as… as, e.g. He isn’t as old as he looks. It’s not as cold.

The use of than, e.g. She is a better driver than me.

like, alike, slightly, e.g. You look like your mother, They look alike. 
too and enough, e.g. She speaks too fast.

Comparative adverbs with more, e.g. She speaks more fluently than her sister.

	Week 8
	Education
	ICT
	Lesson Idea 16: How can ICT help to make education accessible for all?

· Reading practice – provide learners with articles or reports that describe the experiences of various people with disabilities and how accessible ICT can help to make education more accessible. For example, a learner with hearing loss might be able to access digital resources with the use of captioning. Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
	Revisit all the grammar already covered; check for gaps in learning






	Week 9
	Education
	ICT
	Lesson Idea 17: Digital safety

· Introductory discussion about potential safety risks when online. Could consider issues such as viruses and malware, the spread of misinformation and unreliable reporting online, online grooming, etc.
· Reading practice – provide learners with a short story about a young person who had a negative experience online and who subsequently went to a trusted adult to disclose their experience and receive help. Lead a discussion about how learners in your school can keep themselves safe online and where/who they can turn to for help.
· Learners produce posters to raise awareness of potential dangers online, signposting who/where learners can go to for help if they feel unsafe online.
	Revisit all the grammar already covered; check for gaps in learning





	Week 9
	Education
	ICT
	Lesson Idea 18: Should all learners be given a laptop?

· Split the class into two teams, each of which will prepare to debate the issue ‘Should all learners be given a laptop?’ This activity can be differentiated by the level of support given to learners in devising their arguments and in the role they play in the debate.  Learners proposing an idea have an easier task than learners whose role it is to listen to the opposing team and devise a counterargument in the moment. Providing reasons for/against will be useful prep for the kinds of activities found in the Writing assessment; providing counterarguments will be useful practice for the spontaneous conversation element of the Speaking assessment.
· Possible arguments in favour could include: they make it easy to share resources, they cut down on the amount of printing needed, they allow learners to collaborate, they make research easy.
· Possible arguments against could relate to: the cost of the computers and insurance, problems in class when a laptop breaks or runs out of battery, learners not practising handwriting, learners can be distracted, e.g. by the internet while in a lesson, too much time spent looking at screens can hurt the eyes.
	Revisit all the grammar already covered; check for gaps in learning






TERM 3
The focus of this term’s work is to build on the foundation laid in Term 2 for each of the core topics; building confidence by recapping previous vocabulary and adding in more complex vocabulary and grammar, appropriate to a B1 standard.
	Weeks
	Topic Area
	Subtopic Area Coverage
	Classroom activities and resources
	Grammar Skills

	Week 1
	Employment
	Part-Time & Voluntary Work
	Lesson Idea 1: Volunteers

· Introduce key vocabulary for employment topic. Quiz learners using flashcards.
· Reading practice – read articles about the experience of young people doing different kinds of volunteering – learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
	Modal verbs: for giving advice – should

Must versus have to, e.g. I must get to work. I have to finish this report.

Reflexive pronouns – myself, himself, herself, etc. (e.g. You’re going to have to decide for yourself. I drive myself to my job.)





	Week 1
	Employment
	Part-Time & Voluntary Work
	Lesson Idea 2: How can I volunteer?

· Learners research volunteering opportunities in their local area and/or opportunities to join volunteering projects overseas.
· Learners produce a poster, leaflet or presentation to encourage others to volunteer with a particular organisation/project.

	Relative pronouns used for relative clauses – which, who, whose, whom, that, where, when, etc.

Conjunctions:
· where, when, whose, why, whose, who, that, e.g. Where you find a lot of water, you will also find these beautiful insects.
· either…or…, e.g. We can either take the bus or get a taxi.
· neither…nor…, e.g. It's neither funny nor interesting.




	Week 2
	Employment
	Part-time & Voluntary Work
	Lesson Idea 3: Part-time work

· Survey learners – how many of them have or have had part-time jobs?
· Listen to recordings of people talking about their part-time jobs. Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.

	Modal verbs 
for necessity – need and needn’t, e.g. You need to finish before 5 pm.
for permission – can/needn’t, e.g. Can I bring my dog to work?

Present perfect continuous (e.g. I have been working here for three months.)


	Week 2
	Employment
	Part-time & Voluntary Work
	Lesson Idea 4: What part-time work can I do?

· Learners research part-time work in their area available to people their age.
· Learners write a letter of enquiry about a job opportunity. This is an opportunity to practise more formal writing styles so learners could be provided with a guide to the conventions of formal letter writing. 

	Past tenses: past perfect progressive

Present continuous with always (e.g. I am always trying to improve.)

Present simple for future, e.g. The bank is open from 8 o’clock. The comedy show starts at 7 pm.




	Week 3
	Employment
	Part-time & Voluntary Work
	Lesson Idea 5: Role play

· Learners take part in a series of role-play tasks based in the workplace. Scenarios could include: enquiring about a job/volunteer advert; speaking with a manager about needing to take a day off work; apologising to a manager for arriving late; asking a manager for a pay rise; interacting with a customer; handing in notice to leave a job/volunteer position.

	Present continuous passive, e.g. My car is being repaired. It’s being discussed.

Past perfect, e.g. When I arrived, everybody had left.

Present perfect continuous, e.g. I have been learning how to ride a motorbike for two years.




	Week 3
	Employment
	Part-time & Voluntary Work
	Lesson Idea 6: Why volunteer/work part time?

· Drawing on the past lessons, learners spend this lesson devising arguments for and against working alongside their studies. This could be set up as a speaking and listening assignment (e.g. as a debate) or a writing assignment (e.g. as a mini essay).
· Possible arguments include: opportunity to gain confidence, experience in the workplace, develop valuable skills, give back to the community, to feel satisfaction, to build a CV, to socialise with new people, to learn responsibility.
	Forming verb phrases with know how to, e.g. I don’t know how to change a wheel on a car.

Indefinite compound pronouns with infinitive, e.g. Have you got anything to eat? I’ve got nothing to read.

	Week 4
	Employment
	Future Employment Plans
	Lesson Idea 7: Career paths

· Introduce learners to key vocabulary, mostly around different job titles, using flashcards.  Could also carry out a memory/matching game using double-sided cards with pictures on one side and names of jobs on the other.
· Read job descriptions and/or first person accounts of what a job entails and match these to job titles.

	Modal verbs: for polite request


Future tenses: will and going to for prediction




	Week 4
	Employment
	Future Employment Plans
	Lesson Idea 8: Where can my favourite subject lead?

· Building on work from the previous term on favourite subjects, learners make a list of skills and knowledge that their favourite subject(s) give them.
· Learners then conduct research into various career paths that require these skills and/or this knowledge.
· Learners present their findings in a short verbal presentation to the class, using if… then sentences, e.g. If you enjoy history then you will be a good journalist.

	First conditional, e.g. If I have time, I will travel to Europe.

First conditional with unless, if only, e.g. I will come unless you cancel. 

Second conditional, e.g. If you had time, you would go running.

Third conditional, e.g. Jack would have won if he had played better.




	Week 5
	Employment
	Future Employment Plans
	Lesson Idea 9: What job suits my personality?

· Learners take a personality test, such as the Myers-Briggs 16 personality-types quiz, which provides a range of suggested careers that might suit a person’s personality and preferences.
· Learners carry out some research into one or more of the proposed careers and record key information using a notes-capture sheet.
· Learners work in pairs, telling each other about the career they researched and giving a reason why they would/would not like to pursue that career, based on their research.


	Indefinite compound pronouns with every, e.g. Everyone loves chocolate.

Pronouns with prefix no or any, e.g. No one knows you. There is nothing to do. 

Reflexive pronouns: myself, himself, herself,
etc., e.g. You’re going to have to drive yourself to school today.




	Week 5
	Employment
	Future Employment Plans
	Lesson Idea 10: What type of workplace is best?

· Listening practice – listen to recorded monologues and dialogues with people discussing what they do and do not like about their workplaces (their colleagues, their boss, facilities in their place of work, etc.) Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Learners write a paragraph explaining what type of workplace would suit them best. They could include information on colleagues, boss, flexible/remote working, workplace facilities.

	will and going to for prediction, e.g. I’m sure you will pass the test.

The verb combination of going to for plans, e.g. I am going to live in Spain.

Passive voice, e.g. The report will be finished tomorrow.




	Week 6
	Employment
	Future Employment Plans
	Lesson Idea 11: What type of career is best?

· Watch videos of people discussing different types of career (e.g. working for a company, being self-employed, working freelance, having a portfolio career, staying in one place of work for a long time, changing jobs frequently) as a listening exercise. Learners record advantages and disadvantages of each approach, using a notes-capture sheet.
· Learners write a report on different career types, focusing on giving advantages and disadvantages.

	Comparative and superlative of irregular adjectives, e.g. little – less – the least

same as, the same, e.g. Laura gets the same salary as me.

The use of than, e.g. She is a better driver than me.

Comparative adverbs with more, e.g. She speaks more fluently than her sister.




	Week 6
	Employment
	Future Employment Plans
	Lesson Idea 12: What does this career require?

· Learners research prerequisites for different kinds of jobs, e.g. a particular degree or apprenticeship, on-the-job training, required skills/abilities.
· Learners devise an action-plan for themselves to secure a job with very demanding prerequisites, such as doctor and lawyer.
· Learners can present their action plan to a partner or present to the whole class.
	Use a variety of present, past and future tenses

All main irregular verbs, e.g. become – became, bring – brought, catch – caught

	Week 7
	Employment
	Job Applications
	Lesson Idea 13: Introduction to applying for jobs

· Introduce learners to key vocabulary for applying for jobs using flashcards.
· Introduce learners to a typical process for job application by looking at websites that offer advice to young people on how to apply for their first job.
· Learners use what they have learned to devise a list of FAQs about applying for jobs (more confident learners could also write answers to their own questions).
	Third conditional (e.g. Jack would have got the job if he wasn’t unqualified for it.)

Gerund and infinitive – like, love, want, would lik,e etc., e.g. She would like to apply for a job.





	Week 7
	Employment
	Job Applications
	Lesson Idea 14: What are they looking for?

· Begin this lesson with a discussion of the importance of tailoring a job application to the role and organisation you are applying for. Ask learners to contribute ideas as to where information about the organisation and role could be found (expect: in the job advert, speaking to someone at the organisation, from the organisation’s website, from a careers advice service).
· Learners choose a job they want to apply for (this could be a genuine job role posted on a job site, or the teacher could provide adapted adverts). Learners research the organisation and job role, making a list of essential and desirable qualities for candidates. Bring this to the next lesson.

	Past tenses: reported speech and reported questions

Modal verb combination – have got to (e.g. You have got to concentrate.)

Questions with present perfect, e.g. Have you been to Australia?




	Week 8
	Employment
	Job Applications
	Lesson Idea 15: Building a CV

· In this lesson, learners will build a CV targeted at the job they researched in the previous lesson.
· Listening practice – learners listen to recordings or watch videos of employers discussing what makes a good/bad CV.  Learners make a list of features.
· Learners write a CV for themselves, trying to include all the positive features and avoid the negative features from the listening exercise. Learners should try to include information about themselves that matches the essential and desirable qualities gathered in the previous lesson.
· Note: learners may struggle to think of what to include in their CV if they have no work experience or formal qualifications. Encourage them to think about their life at school and any extra-curricular activities that have given them useful skills.

	is used to/get used to (e.g. I used to work in a bakery. I get used to new routines easily.)

Present perfect continuous, e.g. I have been learning how to ride a motorbike for two years.

Adverbial intensifiers, e.g. She is exceptionally gifted at playing violin.





	Week 8
	Employment
	Job Applications
	Lesson Idea 16: Writing a covering letter

· In this lesson, learners will write a covering letter, targeted at the job they researched in the previous lessons. Begin with a discussion of the purpose of a covering letter.
· Reading practice – learners read two examples of covering letters – one good, one less good. Lead a discussion about what makes a good/bad covering letter and compile a list of success criteria for learners to use in the rest of the lesson (could include things like: says why they would be good for the job,(not just stating that they want the job), includes examples to back up what they say, states their availability for an interview and/or when they could start work).
· Learners write a covering letter for themselves, trying to include all the positive features and avoid the negative features from the reading exercise. Learners should try to include information about themselves that matches the essential and desirable qualities gathered in Lesson 2.

	Past tenses: reported speech and reported questions

Gerund and infinitive – like, love, want, would like, etc., e.g. She would like to apply for a job.

Verbs followed by to + gerund (e.g. I look forward to hearing from you.)

is used to/get used to (e.g. I used to work in a bakery. I get used to new routines easily.)





	Week 9
	Employment
	Job Applications
	Lesson Idea 17: A job interview

· In this lesson, learners will practise speaking and listening by conducting job interviews in pairs. Depending on the ability of your class, this could be differentiated as follows:
· highly structured role-play activity – similar to Task 1 in the Speaking assessment, learners work through a scenario card with strict structure and prompts
· semi-structured interview – learners in the role of interviewers work from a set of questions, which the interviewee answers. The pair can deviate into spontaneous conversation when they feel comfortable.
· unstructured interview – each learner has a prompt card with bullet points that they need to work into the conversation (i.e. the interviewer has things they need to find out about the interviewee, the interviewee has things they need to convey to the interviewer, they each have vocabulary items that they need to incorporate into their speech) but this is otherwise a spontaneous conversation.
	Past tenses: reported speech and reported questions

Modal verb combination – have got to (e.g. You have got to concentrate.)

Modal verbs for deduction or speculation: may and might, e.g. I might look for another job.

could, e.g. It could be hard to spend the day by yourself. It could be easy.

Gerund and infinitive – like, love, want, would like, etc., e.g. She would like to apply for a job.

Verbs followed by to + gerund (e.g. I look forward to hearing from you.)

	Week 9
	Employment
	Job Applications
	Lesson Idea 18: Review of employment topic

· Learners can use this lesson to reflect on the language learned in this topic and on what they have learned about career paths and job applications.
· Learners can either write a letter or record a voice note to their future self, with advice on what to consider when making choices about their careers and top tips for how to go about applying for jobs (CVs, cover letters and interviews). This could be turned into a competition by challenging learners to incorporate as many key pieces of vocabulary for this topic as possible (give each vocabulary item a points value, with more challenging words earning learners the most points).
	Use a variety of present, past and future tenses





TERM 4
The focus of this term’s work is to build on the foundation laid in Term 3 for each of the core topics, building confidence by recapping previous vocabulary and adding in more complex vocabulary and grammar, appropriate to a B2 standard.  
	Weeks
	Topic Area
	Subtopic Area Coverage
	Classroom activities and resources
	Grammar Skills

	Week 1
	Travel & Tourism
	Transport & Accommodation
	Lesson Idea 1: Planning a journey

· Introduce key vocabulary for different types of transport (plane, bus, coach, boat, etc.) and for journeys (airport, station, customs, etc.) Quiz learners using flashcards.
· Provide learners with a start and end point for a journey. Learners research how they could complete the journey, using different transport methods. Clips from TV shows such as Race Across the World could be used as inspiration. Learners present their journey plan to the class verbally or write a plan.

	Modal verbs for deduction or speculation – may, might, could (e.g. I might go on a cruise. She could have taken it.)

Relative clauses: defining and non-defining 




	Week 1
	Travel & Tourism
	Transport & Accommodation
	Lesson Idea 2: Making reservations

· Reading practice – learners read a blog post discussing the pros and cons of different types of transport. Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Learners work in pairs to compose dialogues making enquiries and booking tickets at, for example, a bus or train station.

	Modal verbs for polite request – could/couldn’t, e.g. Could you direct me to the airport?

Present simple for future (e.g. The plane leaves at 10.)
Prepositions of time – on, in, for, at, etc. (e.g. The flight is on Saturday. In the morning I will get up early.)

Prepositional phrases – on foot, by train, etc. (e.g. I plan to travel on foot.)





	Week 2
	Travel & Tourism
	Transport & Accommodation
	Lesson Idea 3: Overcoming challenges while travelling

· Listening practice – learners listen to a range of real or adapted travel announcements and practise selecting key information about their journey (e.g. tell learners they are waiting for the 3:05 train to Nairobi – the listening extract could include information about changes to various train services, requiring learners to listen for information about the correct journey – learners to pick-out information about the train departure time and platform).
· Learners work in pairs to complete a range of role-play scenarios focused on common challenges faced while travelling (e.g. lost baggage, missed connection, problems going through airport security). Follow the structure of the role-play activity in the Speaking assessment to make this exam practice.

	Past tenses: verb combination of used to + would

Modal verbs: would for expressing past habits

Imperative, e.g. Sit down! Catch this!

Interrogative pronouns – where, whose, when, who, how long, whose, how, what time, which, what

Present simple for future (e.g. The plane leaves at 10.)

Concessive adverbials, e.g. We'll get there more quickly by train. On the other hand, the bus is much cheaper.




	Week 2
	Travel & Tourism
	Transport & Accommodation
	Lesson Idea 4: Choosing accommodation

· Listening practice – learners listen to a discussion between friends who are about to go on a trip together. They discuss issues such as cost, location, check-in and check-out time and type of accommodation. Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Reading practice – learners read genuine or adapted reviews for holiday accommodation.  Magazines such as Conde Nast Traveller could be used as examples of more formal writing, and online reviews on sites such as Airbnb could be sources of less formal writing.

	Modal verbs for possibility – be able to (e.g. We were not able to get tickets.)

Complex conjunctions, e.g. on condition that, as long as, providing/provided that

Past simple vs past continuous use in the same sentence, e.g. It was raining and it was cold when we arrived.




	Week 3
	Travel & Tourism
	Transport & Accommodation
	Lesson Idea 5: Checking in

· Learners engage in a series of role-play activities for different types of accommodation (hotel, holiday apartment, campsite, etc.) One learner will take the role of guest and the other of host. Follow the structure of the role-play activity in the Speaking assessment to make this exam practice.

	Reported speech (e.g. He said the plane was full. He said that he didn’t know the way to his hotel.)


	Week 3
	Travel & Tourism
	Transport & Accommodation
	Lesson Idea 6: Making a complaint

· Listening practice – learners listen to a conversation between an unhappy guest and a hotel manager. The guest could be very upset, and even rude, and the manager could remain calm. This could form the basis for a discussion of exaggerated, emotional language vs more calm, formal language.
· Learners choose either accommodation or transport and write a letter of complaint to the company they booked with. They should include: information about their booking, what about their journey or stay was unsatisfactory (e.g. dirty, noisy, rude, late, not as advertised) and a request for a refund.
	Comparatives and superlatives (all forms), e.g. the most old-fashioned furniture, the least overpopulated region, behave less impatiently

All present and past tenses, including past perfect continuous, passive voice of all past tenses and passive voice of all present tenses

	Week 4
	Travel & Tourism
	Tourist Activities
	Lesson Idea 7: Tourist activities

· Introduce key vocabulary for tourist activities using a picture-matching memory game that has double-sided cards with pictures on one side and names of activities or verbs associated with activities on the other.  Another take on this activity would be to introduce learners to key vocabulary, and test their recall by asking them to match nouns and verbs to pictures of locations (e.g. a picture of a beach might be matched with to sunbathe, to swim, sunscreen, etc.)

	Verbs followed by bare infinitives such as I’d rather, had better, etc., e.g. You had better hurry or you'll be late.

Verbs followed by gerund such as need, decide, make me, hate, suggest, remember, think about, prefer, try, etc., e.g. I suggest buying a new camera.




	Week 4
	Travel & Tourism
	Tourist Activities
	Lesson Idea 8: At the Tourist Information Office

· The focus of this lesson is on finding information about a local area. Learners work in pairs to role play through a series of scenarios, where one learner plays a tourist and the other plays an employee at the information office. Role play could centre on: asking for and giving recommendations for sights to see, asking for and giving directions, asking for and giving information on local events, customs or facilities.
· Reading practice: learners read genuine or adapted tourist information leaflets, searching for key information (e.g. opening times, cost, location) on a range of tourist attractions.

	Questions: wh- questions

Present continuous – already and yet, e.g. I haven’t been to Italy yet. I have already done that.








	Week 5
	Travel & Tourism
	Tourist Activities
	Lesson Idea 9: Around the shops

· Practise vocabulary for shopping with a game of ‘I went to the shops and I bought…’ – whenever a learner makes a mistake, they are out of the game.
· Learners work in pairs to role play scenarios taking place in shops (e.g. making purchases, asking for recommendations for local delicacies in a food shop, asking for different sizes/colours in a clothes shop, asking whether it is possible to ship something large overseas). Follow the structure of the role-play activity in the Speaking assessment to make this exam practice.

	had something done (e.g. I had a manicure. I had food delivered. I have had a manicure. I have had food delivered.)





	Week 5
	Travel & Tourism
	Tourist Activities
	Lesson Idea 10: Getting food while out and about

· Introduce and/or test learners’ knowledge of the names of food items by showing pictures of foods and getting them to write the answer on a mini-whiteboard.
· Listening practice – learners listen to a recording of a group interacting with a waiter in a restaurant. Learners complete a table with information about each diner (e.g. what they have ordered to eat, drink and any dietary requirements they have).
· Learners role play going to a café to get some food/drink. Aim to cover a range of interaction-types from ordering food, making a complaint and getting the bill.
	Modal verbs for polite request – may, might, can (e.g. May I sit here?  Can you change my room please?)

The verb combination of need/needn’t
have done and should have done, e.g. You needn’t have got up so early. They should have arrived a long time ago.




	Week 6
	Travel & Tourism
	Tourist Activities
	Lesson Idea 11: In the doctor’s office

· Introduce and/or test learners’ knowledge of parts of the body using a picture-matching activity.
· Learners work together to compose dialogues between a patient and a doctor.  The patient is on holiday in an English-speaking country and is not feeling well.
· Learners role play going to a pharmacy.  Follow the structure of the role-play activity in the Speaking assessment to make this exam practice.
	Past continuous, including action interrupted by past simple (e.g. I was visiting my grandparents when I heard the news.)

Questions: wh- questions


	Week 6
	Travel & Tourism
	Tourist Activities
	Lesson Idea 12: Writing a postcard

· Start this lesson with a role-play activity where learners take turns playing the role of a tourist who wants to buy a postcard (they should ask: how much it costs, if they can also buy a stamp, when the post is collected, how long it will take to arrive).
· Building on the subtopic’s focus on tourist activities, food and drink, and dealing with being unwell while on holiday, learners write a postcard to a friend or family member, covering the above elements of an imagined trip.

	Pronouns: relative pronouns for relative clauses

Present continuous – already and yet, e.g. I haven’t been to Italy yet. I have already done that.

Past continuous, including action interrupted by past simple (e.g. I was visiting my grandparents when I heard the news.)

	Week 7
	Travel & Tourism
	Travel Destinations & Reasons for Travel
	Lesson Idea 13: Where is that?

· Survey the class to find out where they have travelled to in the past, where they would most like to travel in future, or both. Make a note of these countries and be sure to introduce their English names, if learners do not know them already.
· Using a map, learners quiz each other on the locations of the travel destinations that were mentioned in the survey (e.g. Where is Moldova? Is it to the south or the north of Latvia?)
	Conditionals: third conditional

Gerunds and infinitive: verbs followed by bare infinitives such as I’d rather, had better, etc.

Verbs + gerunds (recommend/mention/ suggest)



	Week 7
	Travel & Tourism
	Travel Destinations & Reasons for Travel
	Lesson Idea 14: City or country? Adventure or culture?

· Introduce key vocabulary for urban and rural travel destinations.
· Learners read an article that discusses the advantages and disadvantages of visiting a city and visiting the countryside. Learners summarise the points as practice for the summary writing task in the Writing assessment.
· Class plenary discussion of whether they prefer to spend holidays in a city or in the countryside.

	Past tenses – passive voice (e.g. I have been driven to Spain.)





	Week 8
	Travel & Tourism
	Travel Destinations & Reasons for Travel
	Lesson Idea 15: What is there to do there?

· Talk about local weather.
· Learners research celebrations/festivals in an English-speaking country or city of their choice. For example, Trooping the Colour in London, Democracy Day in Nigeria, Carnival in Trinidad and Tobago. Depending on the ability level of your class and the facilities at your school, this could be free internet research or they could work with materials you have written/adapted. This could be set up as a reading or listening practice activity with texts and/or videos and podcasts.  Learners extract key information using a notes-capture sheet.
· Learners produce informative leaflets or videos to advertise their chosen destination and celebration.

	Use a variety of present, past and future tenses





	Week 8
	Travel & Tourism
	Travel Destinations & Reasons for Travel
	Lesson Idea 16: Should I study abroad?

· This lesson gives an opportunity for learners to revisit vocabulary and ideas from the education topic (where they found out about schools from around the world and considered future education plans).
· Learners listen to recorded conversation between people discussing their experiences living abroad to study. One speaker should have had a very positive experience and the other a mixed experience. Learners listen to extract advantages and disadvantages of travelling to study, focusing on how attitudes and opinions are expressed by the speakers.
· Drawing on the ideas from the listening exercise, and any of their own, learners write a couple of sentences explaining whether they would want to travel to study and why.

	Use a variety of present, past and future tenses





	Week 9
	Travel & Tourism
	Travel Destinations & Reasons for Travel
	Lesson Idea 17: Voluntourism

· Introduce the idea that travel can give learners the opportunity to give back through volunteering while they are away.  Survey the class – has anyone done this in the past or do they know anyone who has?  Some schools may even have links with companies like World Challenge and carried out voluntourism through school.
· Provide learners with texts to read that give examples of volunteer projects open for tourists; genuine websites for voluntourism companies could be a good source. Also provide learners with articles that discuss the potential drawbacks of voluntourism.  Learners answer exam-style questions, followed by opportunity for self- or peer marking and feedback discussion.
· Learners work in pairs or small groups to discuss the advantages and disadvantages of voluntourism.

	Use a variety of present, past and future tenses





	Week 9
	Travel & Tourism
	Travel Destinations & Reasons for Travel
	Lesson Idea 18: How to be a responsible tourist

· Begin with a discussion of ways that travel and tourism could negatively impact communities and/or the environment. Ideas might include: carbon produced by airplanes, damage to local ecosystems from too many visitors, changes to local communities as businesses change to cater to tourists more than locals. Ideas could be stimulated by internet research before or during the lesson.
· Split the class into groups, with each group being responsible for a problem caused by travel and tourism. The group work together to record a clip where they introduce the problem and make recommendations for how someone could limit the negative impact of their travel. For example: ‘One big problem with travelling overseas is that air travel produces a lot of carbon. This is bad because it adds to global warming. When travelling, try to take modes of transport that emit less carbon, such as trains, buses and boats.’
· The clips could be edited together to form a whole-class project that can be shared to encourage people to travel responsibly.
	Use a variety of present, past and future tenses





TERM 5
Dedicate Term 5 to studying your chosen optional topic from: The Environment, The Media, Equality. All three optional topics are covered in the table below for you to choose from.
This optional subtopic will be assessed in the following ways only.
· Writing Assessment – Task 2: Semi-formal writing – this task requires learners to produce written English that relates to their chosen optional topic in combination with one of the core topics (as defined by the task instructions).
· Speaking Assessment – Task 2: Topic talk – this task requires learners to prepare and deliver a talk on an aspect of the optional topic of their choice, which is followed by a follow-up discussion on the same topic.
Therefore, it is advisable to spend a significant portion of Term 5 on Writing and Speaking, with less time spent on Reading and Listening.
As learners will be required to write about the optional subtopic in combination with one of the core topics in the Writing assessment, it is also advisable to spend some time thinking about how the topics may overlap. Some suggestions follow – these are suggestions only and are not a prescriptive list of what must be covered to prepare for the Writing assessment.
It is advisable to give learners some less structured learning time to research the topic, so that they can choose an aspect of it to focus on for their Topic talk in the Speaking assessment. Learners should choose any aspect of the optional topic that interests them for their Topic talk; the teacher should facilitate their research and preparation but should not teach the whole class exactly what to focus on.


	Weeks
	Topic Area
	Subtopic Area Coverage
	Classroom activities and resources
	Grammar Skills

	
Optional Topic: The Environment


	Weeks 1–3
	Global Issues
	The Environment
	Introducing the optional topic

· Provide a range of written and recorded extracts for learners to engage with on environmental topics. These could include:
· ecohomes and saving energy at home
· how to help the environment at home
· the environmental impact of travel
· minimising the impact of travel on the environment
· how learners can help to minimise their school’s impact on the environment, the importance of learning about sustainability in school
· green companies and whether working for an environmentally conscious company is important
· sustainable working practices (e.g. paperless offices, remote working, etc.)
	Conditionals: conditionals with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done
Reported speech

	Weeks 4–6
	Global Issues
	The Environment
	Learners choose an area to focus on

· Based on their learning so far, each learner chooses an aspect of The Environment to focus on.
· Learners conduct their own research into their chosen topic area, gathering ideas for their Topic talk. A notes-capture sheet might support learners in organising their ideas here.
· In this time, it may be useful for teachers to spend time discussing learners’ ideas with them, reminding learners of the kind of language that will be rewarded by the exam mark scheme, to encourage them to prepare a Topic talk that can score well.
· Learners should also remember that the Topic talk is followed by a follow-up conversation, where they will need to elaborate and answer questions. In their research, they should therefore aim to gather more information, ideas and vocabulary than they will need for their prepared talk, so they have things to say in the follow-up discussion.

	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech




	Weeks 7–9
	Global Issues
	The Environment
	Learners develop their Topic talk and practise 

Writing and Speaking skills

· Learners spend this time developing their Topic talk and practising semi-formal writing in readiness for the Writing assessment. Learners should make use of the vocabulary, information and ideas gathered in previous lessons.
· Providing opportunities for learners to practise delivering their talks and to offer one another constructive feedback will be useful preparation for the final assessment.
· Learners should also be given opportunities to practise answering questions on their topic to practise for the follow-up discussion element of the Speaking assessment.
· Learners should be reminded that they will not be assessed on the accuracy of the content of their Topic talk or their written work for Task 2 of the Writing assessment.  Instead, learners are assessed on their use of the English language. Therefore, the focus of their efforts here should be on preparing to use a range of accurate vocabulary and grammatical structures in their written and spoken English.
	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech




	
Optional Topic: The Media


	Weeks 1–3
	Global Issues
	The Media
	Introducing the optional topic

· Provide a range of written and recorded extracts on media topics for learners to engage with. These could include:
· what media do I/my friends/my family consume and why
· benefits and disadvantages of social media for socialising
· how media coverage impacts travel and tourism (e.g. tours of locations featured in popular TV or film media, the impact of online reviews on tourist destinations, etc.)
· different types of media used to advertise tourist destinations (e.g. documentaries, magazines/newspapers, social media influencers, etc.)
· how the media is changing the way learners learn in schools (e.g. evaluating websites as sources of information, collaborating on projects using social media)
· the importance of learning about media biases and media censorship in school
· how social media can impact employment prospects (e.g. social media for networking, employers searching candidates’ social media profiles)
· changing nature of jobs in the media (e.g. social media management, video production, etc.)
	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech

	Weeks 4–6
	Global Issues
	The Media
	Learners choose an area to focus on

· Based on their learning so far, learners each choose an aspect of The Media to focus on.
· Learners conduct their own research into their chosen topic area, gathering ideas for their Topic talk. A notes-capture sheet might support learners in organising their ideas here.
· In this time, it may be useful for teachers to spend time discussing learners’ ideas with them, reminding learners of the kind of language that will be rewarded by the exam mark scheme to encourage them to prepare a Topic talk that can score well.
· Learners should also remember that the Topic talk is followed by a follow-up conversation, where they will need to elaborate and answer questions. In their research, they should therefore aim to gather more information, ideas and vocabulary than they will need for their prepared talk, so they have things to say in the follow-up discussion.

	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech

	Weeks 7–9
	Global Issues
	The Media
	Learners develop their Topic talk and practise 

Writing and Speaking

· Learners spend this time developing their Topic talk and practising semi-formal writing in readiness for the Writing assessment. Learners should make use of the vocabulary, information and ideas gathered in previous lessons.
· Providing opportunities for learners to practise delivering their talks and to offer one another constructive feedback will be useful preparation for the final assessment.
· Learners should also be given opportunities to practise answering questions on their topic to practise for the follow-up discussion element of the Speaking assessment.
· Learners should be reminded that they will not be assessed on the accuracy of the content of their Topic talk or their written work for Task 2 of the Writing assessment. Instead, learners are assessed on their use of the English language. Therefore, the focus of their efforts here should be on preparing to use a range of accurate vocabulary and grammatical structures in their written and spoken English.

For example, the media in my country, changing trends: accessing the news, teen-targeted advertising

Lesson idea 1
Introduction of key types of television programmes via flashcard work. Teacher introduces vocabulary from the front of the class, then learners try to ‘win’ the card by guessing it as teacher hides it.
Learners then play a type of charades to guess the place.
Teacher mimes the word and learners have to guess what it is.
‘Hangman’ can be played with the key vocabulary to learn spellings. 

Lesson idea 2
Read simple news reports taken from the internet and then complete a worksheet. 

Lesson idea 3
Write a simple review of a favourite television programme or film.
Type of programme/film. The cast. The plot. Why is it enjoyable?

Lesson idea 4
Debate the pros and cons of social media.
Photography and photojournalism, journalistic ethics.
Social media as a news source.
	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech





	
Optional Topic: Equality


	Weeks 1–3
	Global Issues
	Equality
	Introducing the optional topic

· Provide a range of written and recorded extracts on equality topics for learners to engage with. These could include:
· roles within a family or friend group and the impact of elements of a person’s identity (e.g. age, gender, etc.)
· inclusion and accessibility in hobbies (e.g. sports, the arts, etc.)
· laws and customs of different English-speaking countries around equality and discrimination that may impact travel
· accessibility issues related to travel (e.g. ensuring a hotel is accessible to wheelchair users, navigating an airport with hearing loss, etc.)
· how different groups have different experiences of schooling
· the importance of learning about equality, diversity and inclusion in school
· the gender pay gap
· volunteering for charities who work to promote equality, diversity and inclusion.
	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech

	Weeks 4–6
	Global Issues
	Equality
	Learners choose an area to focus on

· Based on their learning so far, learners each choose an aspect of equality to focus on.
· Learners conduct their own research into their chosen topic area, gathering ideas for their Topic talk. A notes-capture sheet might support learners in organising their ideas here.
· In this time, it may be useful for teachers to spend time discussing learners’ ideas with them, reminding learners of the kind of language that will be rewarded by the exam mark scheme to encourage them to prepare a Topic talk that can score well.
· Learners should also remember that the Topic talk is followed by a follow-up conversation, where they will need to elaborate and answer questions. In their research, they should therefore aim to gather more information, ideas and vocabulary than they will need for their prepared talk, so they have things to say in the follow-up discussion.

	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech

	Weeks 7–9
	Global Issues
	Equality
	Learners develop their Topic talk and practise 

Writing and Speaking

· Learners spend this time developing their Topic talk and practising semi-formal writing in readiness for the Writing assessment. Learners should make use of the vocabulary, information and ideas gathered in previous lessons.
· Providing opportunities for learners to practise delivering their talks and to offer one another constructive feedback will be useful preparation for the final assessment.
· Learners should also be given opportunities to practise answering questions on their topic to practise for the follow-up discussion element of the Speaking assessment.
· Learners should be reminded that they will not be assessed on the accuracy of the content of their Topic talk or their written work for Task 2 of the Writing assessment.  Instead, learners are assessed on their use of the English language. Therefore, the focus of their efforts here should be on preparing to use a range of accurate vocabulary and grammatical structures in their written and spoken English.

	Conditionals: conditional with unless, if only

Conditionals: wishing

Mixed conditionals

Present tenses – to have done something

since and for

Past tenses – had done something

Future tenses – future perfect, future perfect continuous

Modal verbs – should have done, needn’t have done, must have done

Reported speech





TERM 6
Dedicate Term 6 to revision.
	Weeks
	Topic Area
	Subtopic Area Coverage
	Classroom activities and resources
	Grammar Skills

	All
	Revision
	
	Available lesson time this term would be well spent revising and practising exam technique.

The Sample Assessment Materials (Pearson Edexcel International GCSE English as a Second Language (ESL) 2023 | Pearson qualifications) are a useful template to follow when designing exam-style activities.

Frequent vocabulary tests are also a good use of classroom time at this point in the course, especially testing words that were introduced early on in the scheme of learning.
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